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ABSTRACT 

This study investigates the accessibility, gender disparities, and preferences related to extracurricular activities (ECAs) among 

students in Bangladesh. Utilizing a survey conducted with middle school, high school, and undergraduate students, we explore 

the challenges faced by urban versus rural students, the specific barriers encountered by female students, and the preferences for 

online versus offline ECAs. The results reveal significant disparities, with rural students and female participants facing 

considerable obstacles in accessing ECA opportunities. A strong preference for online ECAs is evident, although awareness of 

existing platforms facilitating ECA opportunities is limited. The findings highlight the need for targeted interventions to improve 

ECA accessibility, promote gender equality, and enhance the visibility of ECA resources. This study provides actionable 

recommendations to foster a more inclusive environment for ECA participation, ultimately contributing to the holistic 

development of students across Bangladesh. 
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INTRODUCTION 

Extracurricular activities (ECAs) play a pivotal role in the 

holistic development of students, providing them with 

opportunities to develop critical skills, explore personal 

interests, and enhance their academic and career prospects 

[1,2]. In the context of Bangladesh, ECAs encompass a 

wide range of activities, including Olympiads, 

competitions, volunteering, and various clubs and societies. 

Despite their recognized benefits, access to ECAs is often 

unevenly distributed, influenced by factors such as 

geographic location, gender, and the availability of 

information and resources. 

Urban areas, particularly Dhaka, tend to offer a more 

diverse and accessible array of ECA opportunities 

compared to rural regions. This urban-rural divide poses 

significant challenges for students outside major cities, 

limiting their exposure to and participation in these valuable 

activities [3]. Additionally, gender disparities further 

complicate the landscape of ECA engagement in 

Bangladesh. Female students frequently encounter unique 

barriers, including lack of family support, security 
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concerns, and social stigma, which hinder their ability to 

participate fully in ECAs  [4-6]. 

Another dimension influencing ECA participation is the 

mode of delivery—online versus offline. The increasing 

digitalization of education and extracurricular activities 

presents both opportunities and challenges [7,8]. While 

online platforms can potentially bridge the gap for students 

in remote areas, preferences and accessibility issues vary 

widely among different demographics [9]. 

This study aims to provide a comprehensive analysis of the 

accessibility and participation in ECAs among Bangladeshi 

students, focusing on urban versus rural disparities, gender-

related challenges, and preferences for online versus offline 

activities. By leveraging survey data, we seek to highlight 

the existing barriers and propose actionable 

recommendations to enhance ECA participation across 

diverse segments of the student population. The ultimate 

goal is to foster a more inclusive environment where all 

students, regardless of their location or gender, can benefit 

from the enriching experiences that ECAs offer. 

LITERATURE REVIEW 

Extracurricular activities (ECAs) are widely recognized for 

their substantial impact on students' personal, academic, and 

professional development. The existing literature highlights 

various dimensions of ECA engagement, including their 

benefits, accessibility challenges, and the influence of 

socio-demographic factors. This review synthesizes 

relevant research on the significance of ECAs, urban-rural 

disparities, gender disparities, and the role of online versus 

offline activities. 

ECAs provide students with opportunities to develop soft 

skills such as leadership, teamwork, and time management, 

which are crucial for personal growth and future career 

success [2,10]. Participation in ECAs has been linked to 

improved academic performance, higher self-esteem, and 

better social integration [11]. Moreover, involvement in 

ECAs is often a key component of university applications, 

enhancing students' prospects for higher education [12]. 

 

The geographic location of students significantly affects 

their access to ECAs. Studies have shown that students in 

urban areas have more opportunities to participate in a 

variety of ECAs compared to their rural counterparts [13]. 

Urban centers, such as Dhaka in Bangladesh, typically host 

more competitions, workshops, and organized events, 

creating an uneven playing field for students in remote 

areas. This urban-rural divide is exacerbated by factors such 

as limited transportation, lack of awareness, and fewer 

resources in rural schools [14]. 

 

Gender disparities in ECA participation are well-

documented, with female students often facing more 

significant barriers than males. Research indicates that 

societal norms and expectations play a crucial role in 

limiting female participation in ECAs [4-6,15]. In 

Bangladesh, cultural constraints, security concerns, and 

lack of family support are prominent issues that restrict 

female students' involvement in extracurricular activities 

[16]. Studies have also highlighted the importance of 

creating safe and supportive environments to encourage 

female participation  [17]. 

 

The advent of digital technology has transformed the 

landscape of ECAs, with online platforms offering new 

opportunities for engagement [9]. Online ECAs can 

potentially mitigate some accessibility issues faced by 

students in rural areas, providing them with access to 

competitions, courses, and collaborative projects that were 

previously out of reach [7]. However, the effectiveness of 

online ECAs depends on factors such as internet 

accessibility, digital literacy, and student preferences [11]. 
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While some students and educators view online ECAs as a 

valuable supplement to traditional offline activities, others 

argue that they cannot fully replicate the hands-on 

experiences and social interactions that offline ECAs 

provide  [18]. 

 

The literature underscores the multifaceted benefits of 

ECAs while highlighting significant disparities in access 

and participation. Urban-rural and gender disparities 

present substantial challenges that need to be addressed to 

ensure equitable access to ECAs for all students. 

Additionally, the evolving landscape of online ECAs offers 

both opportunities and challenges, necessitating further 

exploration to optimize their effectiveness. This study 

builds on these insights to provide a comprehensive analysis 

of ECA participation in Bangladesh, aiming to inform 

policy and practice to foster a more inclusive and supportive 

environment for student development. 

RESULTS 

The gender distribution in this study was fairly balanced, 

with 51.1% females and 48.9% males. 

  

 

When asked about the perceived difficulty in finding ECA 

opportunities among Bangladeshis. The majority (53.3%) 

considered it moderately challenging, with only 6.7% 

finding it very easy, and 22.2% rating it as very hard. 

 

 

When it comes to preferences for online or offline ECA 

opportunities, a significant majority (73.3%) expressed a 

preference for online engagements, while 26.7% still 

favored offline engagements. 

 

Regarding the existence of platforms facilitating ECA 

opportunity discovery in Bangladesh, responses varied. 

While 17.8% of participants acknowledged the presence of 

such platforms, a higher proportion (28.9%) believed there 

were none. The majority (53.3%) were uncertain about the 

existence of accessible platforms. 



 

www.tridhascholars.org | December-2024 

 
 
 

 
9 

 
 
 
 

 

 When asked about their Motivations for participating in 

ECAs, most of the participants (71.1%) expressed their 

desire to broaden their knowledge and gain new 

experiences, recognizing the value of ECAs in personal 

growth. Additionally, 62.2% viewed ECAs as a means to 

enhance their prospects of studying abroad. Furthermore, 

53.3% sought ECAs to improve their university 

applications, while 20% expressed engaging out of pure 

passion. 

 

 

When asked about the difficulty for individuals outside the 

capital, Dhaka in finding ECA opportunities, The 

responders indicated that 34.5% found it very hard, 

highlighting the challenges faced by those residing outside 

the capital city. Similarly, when considering participation in 

national Olympiads, workshops, and offline opportunities, 

37% rated it as very hard, indicating limited accessibility for 

those residing outside the capital, Dhaka. 

 

 

 

  

A gender-specific question was included for female 

respondents, focusing on the additional difficulties and 

stigma they may face while engaging in ECAs. The findings 

demonstrated that a majority of female respondents 

perceived specific challenges. Security issues (72%), 

problems finding safe accommodations (60%), and a lack 

of family support (56%) were among the difficulties cited. 

Additionally, social harassment (24%) and challenges 
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finding safe transportation options (44%) were identified as 

obstacles for females participating in ECAs. 

 

METHODOLOGY 

Participants 

The study participants consisted of a sample of Bangladeshi 

youth selected through convenience sampling. The 

inclusion criteria for this study were middle school, high 

school, and undergraduate students enrolled in educational 

institutions in Bangladesh who were able to provide 

informed consent. Participants voluntarily participated in 

the survey, ensuring a diverse range of responses from 

different educational levels and backgrounds. 

Survey Instrument 

A structured survey questionnaire was developed to collect 

data on various aspects related to extracurricular activities 

(ECAs). The questionnaire comprised multiple-choice and 

Likert-scale questions designed to gather comprehensive 

information. The survey instrument included items to 

capture: 

 

- Demographic information (e.g., gender) 

- Perceived difficulty of finding ECA opportunities 

- Preferences for online or offline ECAs 

- Awareness of platforms that facilitate ECA opportunities 

- Motivations for engaging in ECAs 

- Difficulties faced by individuals outside the capital, Dhaka 

- Gender-specific challenges, particularly for female 

students 

The survey was meticulously designed to ensure clarity and 

relevance of the questions to the study objectives. 

Data Collection 

The data collection process involved distributing the survey 

questionnaire through an online platform. Participants 

received clear instructions on how to complete the 

questionnaire and were given sufficient time to respond. 

The online distribution ensured wide reach and convenience 

for participants to respond at their own pace[18]. 

Confidentiality and anonymity were rigorously maintained 

throughout the data collection process to encourage honest 

and unbiased responses. The online platform also allowed 

for efficient data management and analysis. 

Ethical Considerations 

Ethical guidelines were strictly followed throughout the 

study. Informed consent was obtained from all participants 

before their participation. The consent process included 

detailed information about the purpose of the study, the 

voluntary nature of participation, and the participants' rights 

to decline or withdraw from the study at any time. 

Participants were assured of the confidentiality and 

anonymity of their responses. No identifying information 

was collected or included in the analysis or reporting. 

 

The data were used solely for research purposes, adhering 

to ethical standards to protect participants' privacy. The 

study complied with the principles outlined in the Helsinki 

Declaration of 2013 as suggested by the World Medical 

Association. This included ensuring that participants' rights 

and well-being were prioritized, and ethical issues such as 

data confidentiality and the right to withdraw were clearly 

communicated and respected.[19] 

DISCUSSION 

The findings from this study highlight several critical issues 

regarding the accessibility and participation in 

extracurricular activities (ECAs) among students in 

Bangladesh, revealing significant urban-rural disparities, 

gender-specific challenges, and a marked preference for 

online ECAs. 

The results demonstrate a considerable disparity in ECA 

accessibility between students in urban areas, particularly 
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Dhaka, and those in rural regions. Over 58.5% of 

respondents outside Dhaka rated the difficulty of finding 

and participating in ECAs as "hard" or "very hard." This 

urban-rural divide is consistent with previous research 

indicating that rural students face limited opportunities due 

to inadequate infrastructure, lack of awareness, and fewer 

resources [20][14]. Addressing these disparities requires 

concerted efforts from policymakers and educational 

institutions to develop and promote ECA opportunities in 

rural areas, including improving transportation, creating 

awareness campaigns, and leveraging technology to bridge 

the gap. 

 

A significant majority of students (73.3%) expressed a 

preference for online ECAs. This preference aligns with the 

growing trend towards digital learning and remote 

engagement, which offers flexibility and accessibility, 

particularly for students in remote areas [7][9]. However, 

the effectiveness of online ECAs depends on factors such as 

internet accessibility and digital literacy. While online 

ECAs can mitigate some of the barriers faced by rural 

students, it is essential to ensure that these digital platforms 

are user-friendly and accessible to all students. 

Additionally, educational institutions should consider 

hybrid models that combine the benefits of both online and 

offline ECAs to provide comprehensive and inclusive 

opportunities. 

 

The survey revealed that 53.3% of participants were 

uncertain about the existence of platforms that facilitate 

ECA opportunities, and 28.9% believed no such platforms 

exist. This lack of awareness indicates a need for better 

communication and promotion of existing resources. 

Educational institutions, non-governmental organizations 

(NGOs), and policymakers should collaborate to enhance 

the visibility and usability of platforms that help students 

find ECA opportunities. Developing a centralized, 

accessible, and widely promoted platform could 

significantly improve students' ability to engage in ECAs 

[21-23]. 

 

The primary motivations for engaging in ECAs were to 

broaden knowledge and gain new experiences (71.1%), 

support university applications (53.3%), and prepare for 

studying abroad (62.2%). These motivations underscore the 

perceived value of ECAs in enhancing academic and career 

prospects. Educational institutions should recognize these 

motivations and provide structured guidance and support to 

help students leverage their ECA experiences effectively. 

 

Female students reported facing substantial challenges in 

participating in ECAs, including security issues (72%), lack 

of family support (56%), and problems finding safe 

accommodation (60%). These barriers reflect deep-rooted 

societal and cultural norms that hinder female participation 

in extracurricular activities [24][25]. Addressing these 

gender-specific challenges requires a multi-faceted 

approach, including increasing family and community 

support, ensuring safe and secure environments for female 

students, and promoting gender equality through policy and 

educational reforms. 

 

The findings of this study shed light on the current 

landscape of extracurricular activities (ECAs) among 

Bangladeshi students, revealing insights into accessibility, 

gender disparities, and preferences for online versus offline 

engagement. The discussion synthesizes key findings and 

offers interpretations, implications, and potential avenues 

for future research. 

 

Future research should continue to explore these themes, 

incorporating larger and more diverse samples to validate 

and extend the findings. Additionally, longitudinal studies 

could provide deeper insights into the long-term impacts of 
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improved ECA accessibility on students' development and 

success. This research contributes to the broader discourse 

on educational equity and underscores the importance of 

inclusive practices in enhancing student outcomes. 

 

Overall, this study contributes to the existing literature on 

ECAs in Bangladesh and provides valuable insights for 

policymakers, educators, and stakeholders. By addressing 

the identified challenges and leveraging opportunities, it is 

possible to create a more inclusive and supportive 

environment that fosters the holistic development of all 

students, irrespective of their background or circumstances.

REFERENCES 

1. Stanley T (2021) The benefits of academic extracurricular activities. Routledge eBooks (pp. 7-13). 

2. Eccles JS, Barber BL, Stone M, et al. (2003) Extracurricular activities and adolescent development. Journal of Social 

Issues 59(4): 865-889. 

3. Tran LHN (2017) Developing employability skills via extra-curricular activities in Vietnamese universities: student 

engagement and inhibitors of their engagement. Journal of Education and Work 30(8): 854-867. 

4. Kaufman J, Gabler J (2004) Cultural capital and the extracurricular activities of girls and boys in the college attainment 

process. Poetics 32(2): 145-168. 

5. Duffey K, Barbosa A, Whiting S, et al. (2021) Barriers and facilitators of physical activity participation in adolescent 

girls: a systematic review of systematic reviews. Frontiers in Public Health 9. 

6. Cowley ES, Watson PM, Foweather L, et al. (2021) “Girls aren’t meant to exercise”: perceived influences on physical 

activity among adolescent girls - the HERizon Project. Children 8(1): 31. 

7. Barbour MK, Reeves TC (2009) The reality of virtual schools: a review of the literature. Computers and Education 52(2): 

402-416. 

8. Anderson T, Dron J (2011) Three generations of distance education pedagogy. International Review of Research in Open 

and Distance Learning 12(3): 80. 

9. Means B (2010) Technology and education change. Journal of Research on Technology in Education 42(3): 285-307. 

10. Eccles JS, Barber BL (1999) Student council, volunteering, basketball, or marching band. Journal of Adolescent Research 

14(1): 10-43. 

11. Feldman AF, Matjasko JL (2005) The role of school-based extracurricular activities in adolescent development: a 

comprehensive review and future directions. Review of Educational Research 75(2): 159-210. 

12. Stuart M, Lido C, Morgan J, et al. (2011) The impact of engagement with extracurricular activities on the student 

experience and graduate outcomes for widening participation populations. Active Learning in Higher Education 12(3): 

203-215. 

13. Gordon Edmund W, Bridglall Beatrice L (2007) Affirmative development: Cultivating academic ability. Choice Reviews 

45(03): 45-1584. 

14. Anlimachie MA, Avoada C (2020) Socio-economic impact of closing the rural-urban gap in pre-tertiary education in 

Ghana: context and strategies. International Journal of Educational Development 77: 102236. 

https://www.taylorfrancis.com/chapters/mono/10.4324/9781003234982-2/benefits-academic-extracurricular-activities-todd-stanley
https://spssi.onlinelibrary.wiley.com/doi/10.1046/j.0022-4537.2003.00095.x
https://spssi.onlinelibrary.wiley.com/doi/10.1046/j.0022-4537.2003.00095.x
https://www.tandfonline.com/doi/full/10.1080/13639080.2017.1349880
https://www.tandfonline.com/doi/full/10.1080/13639080.2017.1349880
https://www.sciencedirect.com/science/article/abs/pii/S0304422X04000117?via%3Dihub
https://www.sciencedirect.com/science/article/abs/pii/S0304422X04000117?via%3Dihub
https://www.frontiersin.org/journals/public-health/articles/10.3389/fpubh.2021.743935/full
https://www.frontiersin.org/journals/public-health/articles/10.3389/fpubh.2021.743935/full
https://www.mdpi.com/2227-9067/8/1/31
https://www.mdpi.com/2227-9067/8/1/31
https://www.sciencedirect.com/science/article/abs/pii/S0360131508001450
https://www.sciencedirect.com/science/article/abs/pii/S0360131508001450
https://www.irrodl.org/index.php/irrodl/article/view/890
https://www.irrodl.org/index.php/irrodl/article/view/890
https://www.tandfonline.com/doi/abs/10.1080/15391523.2010.10782552
https://journals.sagepub.com/doi/10.1177/0743558499141003
https://journals.sagepub.com/doi/10.1177/0743558499141003
https://journals.sagepub.com/doi/10.3102/00346543075002159
https://journals.sagepub.com/doi/10.3102/00346543075002159
https://journals.sagepub.com/doi/10.1177/1469787411415081
https://journals.sagepub.com/doi/10.1177/1469787411415081
https://journals.sagepub.com/doi/10.1177/1469787411415081
https://archive.org/details/affirmativedevel0000unse
https://archive.org/details/affirmativedevel0000unse
https://www.sciencedirect.com/science/article/abs/pii/S0738059320303953
https://www.sciencedirect.com/science/article/abs/pii/S0738059320303953


 

www.tridhascholars.org | December-2024 

 
 
 

 
13 

 
 
 
 

15. Buchmann C, DiPrete TA, McDaniel A (2008) Gender inequalities in education. Annual Review of Sociology 34(1): 319-

337. 

16. Arafat A, Ahmad NA, Ismail SFS (2021) Socio-cultural gender norms and economic barriers in the context of rural high 

school girls’ dropout in Bangladesh: a qualitative study. Malaysian Journal of Social Sciences and Humanities 6(8): 436-

447. 

17. Brady M (2005) Creating safe spaces and building social assets for young women in the developing world: a new role for 

sports. Women and Sports JSTOR 33(1-2): 35-49. 

18. Cavanaugh C (2015) Student achievement in elementary and high school. Routledge eBooks. 

19. World Medical Association Declaration of Helsinki (2013) JAMA 310(20):2 191.  

20. Affirmative development (n.d.) Google Books. 

21. Pate RR, Davis MG, Robinson TN, Stone EJ, McKenzie TL, Young JC (2006) Promoting physical activity in children 

and youth. Circulation 114(11): 1214-1224.  

22. Little C (2020) Undergraduate research as a student engagement springboard: exploring the longer-term reported benefits 

of participation in a research conference. Educational Research 62(2): 229-245. 

23. Peek L (2008) Children and disasters: understanding vulnerability, developing capacities, and promoting resilience - an 

introduction. Children Youth and Environments 18(1): 1-29. 

24. Hossain MA, Tisdell CA (2005) Closing the gender gap in Bangladesh: inequality in education, employment and earnings. 

International Journal of Social Economics 32(5): 439-453.  

25. Martínez-Gómez D (2011) Active commuting to school and cognitive performance in adolescents. Archives of Pediatrics 

& Adolescent Medicine 165(4): 300. 

https://www.annualreviews.org/content/journals/10.1146/annurev.soc.34.040507.134719
https://www.annualreviews.org/content/journals/10.1146/annurev.soc.34.040507.134719
https://www.msocialsciences.com/index.php/mjssh/article/view/962
https://www.msocialsciences.com/index.php/mjssh/article/view/962
https://www.msocialsciences.com/index.php/mjssh/article/view/962
https://www.jstor.org/stable/40005500
https://www.jstor.org/stable/40005500
https://www.ahajournals.org/doi/10.1161/CIRCULATIONAHA.106.177052
https://www.ahajournals.org/doi/10.1161/CIRCULATIONAHA.106.177052
https://www.tandfonline.com/doi/full/10.1080/00131881.2020.1747360
https://www.tandfonline.com/doi/full/10.1080/00131881.2020.1747360
https://muse.jhu.edu/article/897417
https://muse.jhu.edu/article/897417
https://www.emerald.com/insight/content/doi/10.1108/03068290510591281/full/html
https://www.emerald.com/insight/content/doi/10.1108/03068290510591281/full/html
https://jamanetwork.com/journals/jamapediatrics/fullarticle/384475#google_vignette
https://jamanetwork.com/journals/jamapediatrics/fullarticle/384475#google_vignette

