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ABSTRACT 

Private school teachers among Higher Education Institutions (HEIs) continue to strive to sustain quality education despite 

the psychological impact of the COVID-19 crisis. This study aimed to assess the emotions, stressors, coping strategies, and 

motivational factors of private HEI's teachers in Southern Philippines. Both negative and positive teachers' emotions were 

observed. Low salary scheme was the primary teachers' stressor. But, teachers utilized helpful strategies to cope with stress. 

Several motivational factors were seen as significant steps for their institutions to implement and follow. The high level of  

stressors of teachers during the pandemic influences the emotions towards the community and work situations. As they 

increasingly practice varied coping strategies and augment motivation to continue to work despite the situation, the better 

emotional state with lesser adverse feelings they will have. Government support is needed to aid private schools to continue 

the quality delivery of higher education. It is necessary to address stress -related problems of teachers during the pandemic, 

and help them strengthen their coping practices and motivation at work. 
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INTRODUCTION 

The COVID-19 pandemic has brought significant 

concerns in various sectors across the globe, primarily 

affecting Higher Education Institutions (HEIs). The 

International Association of Universities [1] reported that 

there are more than 1.5 billion students and youth across 

countries are affected by school closures. Various 

recommendations for HEIs are continually suggested to 

carry on with teaching and learning activities during the 

socio, economic, cultural, and health crisis. Studies on 

the impact of COVID-19 pandemic in the Philippines 

were conducted, which not just clearly revealed strong 

reactions among tertiary students [2] but also discovered 

teachers’ level of anxiety amid school closures, home 

quarantine, and community social distancing [3].  

In terms of mental and emotional health during a 

pandemic situation, stress and anxiety-related behaviors 

of individuals were observed during the COVID-19 

crisis. Peoples’ anxiety is real due to community 

susceptibility. Self-isolation caused fear and depression 

among individuals. It is necessary to enhance media 

management to improve people's pandemic 
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understanding and, eventually, public health and 

emotional well-being. Besides, psychological resources 

to deal with stress and to control feelings caused by 

COVID-19 should be of significant concern [4]. Relative 

to school context, anxiety, or psychological stress 

brought by COVID-19 caused teachers in the Philippines 

to have weak confidence to go to social gatherings and 

utilize public transportation. Teachers felt fear and 

became more apprehensive about personal cleanliness. 

However, Filipino teachers' positive outlook amid 

psychological stress or anxiety was seen [3]. Teachers 

indeed had to face lifestyle changes during the pandemic 

situation [5].  

Also, the COVID-19 pandemic had resulted in education 

to change dramatically, with the notable rise of e-

learning. However, with this sudden shift away from the 

classroom, educators doubt whether the adoption of 

online learning will continue to persist pos t-pandemic, 

and how such a change would impact the worldwide 

education market [6]. The study of Baloran [2] 

emphasized that the Philippines is still challenged with 

the application of the online-blended learning approach. 

HEIs should even fill the gaps in providing Information 

and Communication Technology (ICT) resources and 

capacities of both teachers and students as they embrace 

the paradigm shift in pedagogical delivery. With the 

contexts mentioned above and to get more data on the 

status of HEIs during the COVID-19 pandemic, this 

study aimed to assess emotions, stressors, coping 

strategies, and motivational factors of private school 

teachers among HEIs in Davao Region, Southern 

Philippines during the COVID-19 pandemic. 

METHOD 

A descriptive-correlational method was used in this study 

involving private colleges and universities in Region XI 

(Davao Region), Southern Philippines. An online survey 

developed through Google forms with an appended 

consent form was conducted from May 14, 2020 - May 

22, 2020, while the Philippines was experiencing the first 

wave of sustained community transmission and provinces 

in Davao Region were under general and enhanced 

community quarantine set by the local governments. The 

snowball technique was used to determine the teacher 

respondents who had access to the internet. Survey link 

was disseminated to private teachers among HEIs via 

social media with the assistance of the Philippine 

Association for Teachers and Educators (PAFTE) - 

Region XI. The questions were adapted from the study of 

Khalid et al. [7] and Baloran [2]. They were modified to 

suit the purpose of the study. There were a total of 506 

private school teachers across the region who responded 

in the online survey, which set the study's sample size 

limitation. Data were analyzed using frequency and mean 

percentage as statistical tools to interpret the teachers’ 

responses. The following range of means with its 

descriptions was used: 1.00 - 1.79 (Very Low); 1.80 - 

2.59 (Low); 2.60 - 3.39 (Moderate); 3.40 - 4.19 (High); 

4.20 - 5.00 (Very High). 

RESULTS 

Private school teachers among Higher Education 

Institutions (HEIs) who were involved in this study came 

from the various provinces in the Davao region, Southern 

Philippines. Among the 506 teachers who responded in 

the online survey, 213 (42.09%) were female, 189 

(37.35%) were male, and 104 (20.55%) belonged to the 

LGBTQ+ group. The mean age of these private school 

teachers was 38.02 (commonly belong to the Millennial 

generation). The majority of the teachers were single 

(263% or 51.98%), while the other 243 (48.02%) were 

married. In terms of employee classification, 273 

(53.95%) were regular/permanent, and 233 (46.05%) was 

probationary. Most of the teacher respondents have 1 

year - 5 years of teaching experience (263% or 51.98%), 

21 years and above (123% or 24.31%), and 6 years - 10 

years (120% or 23.72%). Moreover, most of the teachers 

(387% or 76.48%) were living with parents during the 

COVID-19 pandemic.  
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As to the emotions of private school teachers, Table 1 

reveals the top three emotions felt by teachers during the 

COVID-19 pandemic. These were the sense of 

professional and ethical duty in doing their job (x̅ = 4.53, 

very high), a sense of physical distancing (x̅ = 4.48, very 

high), and a sense of obligation and dedication to doing 

the work as a frontline educator (x̅ = 4.39, very high). 

Moreover, emotions such as choosing to stay at home, 

expecting financial assistance, appreciating monetary 

compensation and recognition, and feeling of fear and 

nervousness were also manifested (x̅ = 3.65 - 4.17, very 

high). Results revealed that during the COVID-19 

pandemic, private school teachers felt anxious and scared 

due to susceptibility of infection; as a result, teachers felt 

the need to follow home quarantine measures. At school 

work, they felt the professional, ethical, and moral 

responsibility to perform their functions as educators 

despite the pandemic situation, thus not quitting their 

jobs, but highly expect financial support from their 

employees and government. 

 
Table 1: Emotions of teachers among private higher education institutions (HEIs) during the COVID-19 pandemic (n = 506). 

Concerning the causes of the stress of private school 

teachers among HEIs during the COVID-19 pandemic, 

Table 2 shows that the number one stressor of teachers 

during school closure and sustained community 

quarantine is the "No pay or salary cut scheme" 

implemented by most of the higher academic institutions 

(x̅ = 4.42, very high). 

 
Table 2: Causes of stress of teachers among private higher education institutions (HEIs) during the COVID-19 pandemic (n = 506). 

In terms of teachers' coping strategies during COVID-19 

pandemic, Table 3 displays that teachers are following 

strict personal protective measures (x̅ = 4.90, very high), 

read  information about COVID-19 (x̅ = 4.74, very high),  

 

avoiding going out in public places to reduce exposure 

from the virus (x̅ = 4.64, very high), using virtual/online 

platforms for school work-related communications (x̅ = 
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4.53, very high), communicating with family and friends 

through social media to seek support (x̅ = 4.52, very 

high), talking and motivating oneself positively (x̅ = 

4.50, very high), and keeping busy at home with various 

activities (x̅ = 4.52, very high). All of these coping 

mechanisms, along with other practices reflected in the 

table, helped private school teachers reduce stress and 

negative emotions during the COVID-19 pandemic. 

 
Table 3: Personal coping strategies of teachers among private higher education institutions (HEIs) during the COVID-19 pandemic (n = 

506). 

In view of motivational factors of private school teachers 

for future pandemics, Table 4 reveals that teachers have 

very high motivation factors to continue their work as 

educations, even if pandemics will ensue in the future. 

Data showed that mean ratings  of the motivation factors 

ranged from x̅ = 4.43 to x̅ = 4.81 with a very high 

descriptive level. These motivational factors include 

health insurance/benefits; school policies on health and 

safety, prevention and mitigations; provision of ICT 

resources; effective delivery of flexible learning with the 

use of Learning Management System (LMS); school 

administration support and recognition; reduced working 

hours; government assistance; increased salary; 

workplace psychiatric help and therapy; collaboration 

opportunities for schools; and online faculty scholarship. 

 
Table 4: Motivational factors of teachers among private higher education institutions (HEIs) to encourage continuation of work in future 

pandemics (n = 506). 

 

Moreover, Figure 1 shows the link of stressors, coping 

strategies, and motivational factors to the emotions of 

teachers among HEIs during COVID-19 pandemic. Data 

revealed that stressors were correlated to the emotions of 

teachers (r-value = 0.250; p-value = 0.010); while 

coping strategies were also correlated to teachers’ 
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emotions (r-value = 0.328; p-value = 0.001) . Also, 

teachers’ motivational factors were correlated with their 

emotions during the COVID-19 pandemic (r-value = 

0.348; p-value = 0.000). Correlation results implied that 

high level of stressors of teachers during the pandemic 

influences both positive and negative emotions towards 

the community and work situations. As they increasingly 

practice varied coping strategies and augment motivation 

to continue to work despite the situation, the better 

emotional state with lesser adverse feelings they will 

have. 

 
Figure 1: The link of stressors, coping strategies, and 

motivational factors to emotions of teachers among private 

Higher Education Institutions (HEIs) during the COVID-19 

pandemic. Note: **: Correlation is significant at 0.01 level (2-

tailed). 

4. DISCUSSION 

Amid COVID-19 pandemic situation, teachers among 

private Higher Education Institutions (HEIs) in Southern 

Philippines still strive to sustain quality delivery of 

teaching and learning to students and attain school 

quality objectives despite psychological challenges 

brought about the socio-economic and health crisis. 

Based on the findings of the study, private school 

teachers experience anxiety or psychological stress 

during the COVID-19 pandemic, but kept maintaining 

their commitment to their individual and collective 

functions in their educational institutions considering 

professional, ethical, and moral responsibility towards 

their profession. This confirmed the findings of the study 

of Talidong & Toquero [3], which stated that Filipino 

teachers felt the anxiety or psychological stress brought 

by COVID-19. They felt afraid that their family members 

might be infected with COVID-19. Also, it affirmed the 

contention of various authors [8-10] which explained that 

during epidemics, employees might expect extra 

compensation, and special recognition. However, Khalid 

et al. [7] had pointed out that during virus outbreaks, the 

sense of ethical and professional obligation towards their 

profession is a significant feeling that inspires workers to 

perform job functions. 

Moreover, the primary stressor of the private school 

teachers among HEIs was the “No pay or salary cut 

scheme." For this reason, the majority of the teachers 

expected financial support from the school administration 

and government because of the crisis. This is due to the 

decreased number of enrolment of students and limited 

financial operations of the schools. Private education 

sectors in the Philippines are seeking support for private 

school teachers who are affected by the pandemic [11]. 

Relative to this finding, Elhais [12] explained that 

teachers in the United Arab Emirates (UAE) have told of 

pressure to accept lower salaries or unpaid leave due to 

the coronavirus pandemic. Private-sector employers 

responding to the pandemic are entitled to make 

adjustments to their working practices to keep their 

businesses going. Options include implementing remote 

working and temporarily or permanently reducing staff 

salaries.  

Nonetheless, teachers utilized personal coping strategies 

to deal with stress and adverse emotions such as adhering 

to stringent community quarantine measures, updating 

oneself about COVID-19 situation in the community, 

maintaining communication with workmates, family, and 

friends, and boosting positive mind-set. As mentioned by 

previous authors who investigated about coping 

strategies during pandemic [2,7,13], stringent personal 

protective measures such as reduced community 

exposure are significant. Besides , Schiavo, May Leung, 

& Brown [14] said that in times of pandemic, workplaces 
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should, therefore, focus on improved communication and 

provision of psychological support to employees to 

reduce stressful experiences.  

In this study, various motivational factors were also 

perceived as significant efforts to be implemented when 

dealing with future pandemics in the field of academics. 

Private school teachers recognized the importance of 

having improved health benefits, Occupational Safety 

and Health Standards (OSHS), educational technologies, 

collaboration, teachers' salaries, professional 

development and growth opportunities, and mental health 

programs for teachers among HEIs. In support, UNESCO 

[15] contemplated that there is a need to support 

educational institutions in their efforts to mitigate the 

immediate impact of school closures, particularly for 

more vulnerable and disadvantaged communities since 

most governments around the world have temporarily 

closed educational institutions in an attempt to contain 

the spread of the COVID-19 pandemic.  

The stressors of teachers during the pandemic influence 

their emotions towards the community and work 

situations. As they increasingly practice varied coping 

strategies and augment motivation to continue to work 

despite the situation, the better emotional state with lesser 

adverse feelings they will have. This confirmed the 

contention of the Center of Disease and Control 

Prevention [16] which stated that the COVID-19 may be 

stressful for people and cause strong emotions in adults. 

Further, Folkman & Lazarus [17] explained that people 

use coping strategies to manage their emotions by 

applying and organizing thoughts and behaviors towards 

decreasing stressors. Also, Sincero [18] had pointed out 

in her article that emotions could be viewed as a result of 

a specific motivated behavior. Data suggested that the 

government must strengthen support to teachers, 

especially among private educational institutions, in their 

efforts to continue delivering quality teaching in higher 

education. It is necessary to address stress -related 

problems of teachers during the pandemic, and help them 

strengthen their coping practices and motivation at work. 
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